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Abstract

This paper focuses on current, curriculum programming trends that apg

10 be facihitating the transition of adolescents wil’s handicaps into “ever,
day"™ community settings Traditiondl curriculum models have fuiled to
enhance or improve attainment of integration into the community, recent
attempts 1o focus curriculum outcomes on the adull hife or community-
referencea curriculum models appear more promising. Similarly, traditional
Instructional strategies appear to only partisily prepare students for
empioyment, whereas new curriculum modeis seem to Incorporate strategies,
such as seif-control, which promote maintenance and generalization.
These newer curricular focuses and recent advances in teaching stretegies
may be key factori tiisn ensure integration and transition Into community

work sattings.
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Research and Trends in

Employment of Adolescents with Handwaps

In our pubix schools. efforts have been directed toward teachung
students with Ran3IKaps N “everyday" community seltings.  Twis integra-
Lich  has gone Deyond the physkdl piacement of handicapped youth n
sducational sattings with nonhandicappsd youth. Programs that creata
opoortunities for interaction between handicapped andg nonhandicapped
persons across a variely of community settings are becoming incraasingly
popular (wilkcox § Bellamy, 1982). Recently, ihe notior of community
Integration was defined as "the process of uniting handicapped and non-
handicapped individuals as equal members jointly participating in recre-
allonal, residential, and empluyment settings® (Rusch, Chadsey-Rusch,
Wnite, & Gifford, 1985, p 120). To complement and facilitate this trend
toward integration, educational goals have begur 1o focus upon preparing
students to function in "i variety of post-secondary vocational, domestic,
and community environments* (Wiicox & Bellamy, 1982, p. 6).

Recreationdi, residential, and employment environmenis hold squal
imporwance in defining the community and thus are difficuit to consider
separately when discussing community integration. However, the employ-
ment component of the aduit life curriculum model as a method of Inte-
grating individusis with handicaps into the community work force, serves
as the primary focus of this paper (Rusch et al., 1905). Wa will discuss
resaarch and trends In establishing goals for employment outcomes, includ-
iIng the varying instructional methodologias used 0 attain those godls, in
the context of both traditional and community-referanced adult life cur-
riculum models. Because the uilimate godil of transition to community living

cannot be dissected from discussion of other points in employment edu-
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cation. the concept of transition 15 used to integrate and give meaning to
these efforts in the education of persons with handicaps for employment.
To th:s end. we will examine the aduit life curriculum model and its accom-
panying nstructional strategies with respect to thewr effectiveness in

faciiteting transiuon from secondary $Chool to aduit life n the community.
Transition

The transition o the adoiescent with handicaps into the worid of work
and produclivitly must be a planned endeavor. Transition plans need to be
developed when a child first enters school, then continually refined and
revised as students progress through their pubic school experience
(Bates, 198a; Brown, Pumpilan, Baumgart, Vandeventer, Ford, Hisbet,
Schroeder, & Gruenew2ld, 1981; Rusch & Chadsey-Rusch, in press). At
the secondary level, transition Planning must be a very active component
of the student's nrogram (Wikcox § Bellamy, 1981). Wehman's (1988)
definition of vocational transition typifies this trend of carefully transition.

Vocetional transition is a carefully planned process, wh-:h may

be nitizted either by school personne! or aduil service pro-

viders, to establish snd implemant a plan for either employment

or additional vocational training of a handicapped student who

will graduate or isave in thres 10 five years: such 8 process

must invoive special sducators, vocational educators, parents

and/or the student, and sdult service system represantative.

and possibly en empiloyer, (p. 2-3)

Wil describDes thres stages of transition: (a) schoot lastruciion, (b) plans
for the transition process, and {c) placement into meaningful employmant
{will, 198a). She Gescribes transition as a "bridge® from the securitly and
structure of high shool to the opporunities and risks of adult life,
stressing that any bridge must have a strong foundation at either end.

Employment should be the outcome of education and transition.
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According to the Office of Special Education and Rehabilitative
Services {OSERS), the gosi of transition s to enable the handicapped
person to oLtain 2 :00 e:ther immediately after leaving school or after a
period of post-secondary education of vocational servres, regardiess of
the preserce, nature, or severitly of & disabiiily. The OSERS transition
moa~l contains three levels. The first :nvoives movement from school
¢ither without services or with only those that are availabie to the popu-
lation at large. the second involves use of time-limited sarvices that are
dessgned (o fead to Independant employmént at termination of service; and
the third invoives the use of ongoing services for those individuals who do
not move to unsupporied work roles (Will, 198a).

During secondary education, the focus of transition must firs: be on
deveioping a strong foundatwon for the public school's end of the "bridge®,
Wehman (1984) idenlified three necessary elements of a secondary special
education program: (3) a functionsl curricuium, (b) sn Integrated school
environment, and (c) community-based service delivery. Through such a
program, potentidl employers will be abie tu observ. the students' com-
petent performanca of ~ommunity jobs (Brown, 198a). The next step ..
the Uansition invoives active negotuation and coordination with adult
service dgencies.

Though the importance of carefully planned transition to commurity
hfs for adolescents with randicaps is obvious, current investigations and
discussions of cu-riculum model devclopment (Brown, 198, Wehman, 1984;

W 1988) emphasize the need (o aidress the woeful lack of transition

planning.
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Curricuium Modeis

Several widely used cufriculum models for the instruction of students
who dre hendwapped have been developed in recent years These mogeis
con Le divided into tradhitionadl models and adultl life models Traditional
modeis have a ilong standing histofy and vary greatly n their theoretical
orientations. The traditional modeis include {a} the sliminative education
modei. {D) the developmental education model, and (C) the bLasic skills or
sarly acedemic content model. Adult life modeis are generally communily-
referenced. emphasizing the handicapped individual's present or future
functioning nesds In the community. Thase modeis consider both transition
and integration and have been well represented by Bates (1988, In press),
Brown, Branston, Hamre-Nistupski, Pumpirn, Certo, & Gruenawaid (1979),
Rusch (1983), wehman, Reniagiia, and Bates (1985), and Wilcox and
Bellamy (1982).

JTraditional Models

The first of the traditional modeis, the eliminative education model,

may be more of a process which places greatest emphasis upon the elimina-
tion of inappropriate behaviors of persons with hendicaps than a compre-
hensive curriculum model (Barrett, 1979), Histeoically, individuals with
handicaps were labelled and removed from societly into segregated facilities
(Rusch ot al., 1985). The eliminstive mode! advocates such segregation
until maledaptive bahaviors are reduced to a socially acceptable level. At
the secondary ievel th's segregation further delays meaningful instruction.
Indesd, in its emphasis on controlling Inappropriate behaviors, the elimina-
tive process néglects both the development of sppropriste behaviors end

community integration outcomes. Consideration of transition and generali-
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Wwuon based on anything other than functionsl skills in the normal
environment i$ reduced (0 secondary emphasis. Because szgregaton
promotes nesther transition to the Communily nor generalization of skiils 1o
communily settings, these a:ms are Giveén secondary empnasis .

The second traditiona! model. the developmentai education model, has

11s rools N developmental theory (Bricker, Bricker., lacino, & Dennison,
1976, Cohen, Cross, & Haring, 1976, Haring & Bricker, 1976). This model
holds trat all handicapped children procesd through the same develop-
mental stages that characterize normel development. This developmental
SOQuence is usudlly broken down into gross motor, fine motor. perceptual,
cognitive, social. and self-help domains. There are several serious prob-
lem+s  with this model, particuiarly as children grow and maturs into
adolescenis and adults. The ceatral premise that handicapped children
must go through the same deveiopmental sequence as their nonhandicapped
psers. but al a much slower pace. lacks empirical suppo-t since adoles-
cants with handwcaps usually develop differently than tneir nonhandicapped
peears (Brown, et al., 1979, wiicox & Bellamy. 1982}. It 1s also unlikely
s-at duvelopment will occur 8t the sams rats across 23ll domains. Wlicox
‘nd Ballamy (1982) cite the nonexistence of functionai aiternatives when a
child is incapabia of performing the normal requisites of a developmental
sequence (i.e.. inability to waik). Practically. thers is not enough time
for an adolescent in a secondary program to progress through the devei-
epmentsl stages he/she may ndt have masterad. Therefore, strict adher-
ance to developmental sequence in educational planning can tasult in
instructional objeclives that are sequenced according to dsvelopmental
stags learning and which may be nonfunctiona! and indppropriate given the

student's age and pattern of individudl strengths and weaknesses (Certo.
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1983, wehman, et al., 1985, wicox & Beliamy, 1982). For exampia, a
deveiopmentaliy-oriented education program for a severety handicapped
student may amphasize the deveiopment of gross and fine motor skilis 83
prerequisites to development 1n other domains  As a resull, this student
may master completion of 8 formboard or pegboard, bul may leCck grooming.
toileting, ang appropriate ieisure skilis. 1t 1s unlikely that the community
witi accept an 18-year-old student who has limited grooming skills, cannot
toilet himself, and plays with tinker toys. Thus, the developmental edu-
cation model may hinder an Individual's trinsition Into adult life es »
participant In work, leisure, and residential settings, offering instruction
sppropriete for his developmental stage but leaving him unfamiliar with the
social norms of thelr same-aged peers and sadly unprepared for sduit life.

The third traditions: model evolves from the early acodemic or “basic

skills® approach, in which the handicapped child's development in tredi-
tional academic aress |s compared with that of his nonhandicapped peers.
Wilcox and Beliamy (1982) cite three major probiems with this epproach
(a) the approasch burdens the student with the responsibilily to integrate
the “"basic skilis® to complex community setlings, (b) the smphasis is on
the specific skill {e.g., making change or telling lims) as opposed to the
function of the skills taught {e.g., purchasing items or Managing tme
throughout the day), and (c) there Is insufficient time to develop basic
academic skills to a level of competent and functional applicetion. Students
with handicaps may never Pprogress beyond the prerequisite academic
skilis. Therefore, this model shares the weskness identified with the
developmental model discussed eaarlier. These probiems are sufficient to
bar consideration of the early academic model as & viable curriculum
strategy because the model does hittle to actively promote Integration and

impedes transition into normal community settings.
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Aduit Life Mcde

The adult life modei represents the current trend in curriculum
development. The adult life model examines the demands the student wili
face as an aduit and Aetermin®s the Curr-Culum accordingly, rather than
pardiieling the Currwulum 8ppropriate to the deveiopment of nonhandi-
cepped peers The model is referenced to the student's own Community to
maxit 1z relevance and individudiizetion. Several such models have been
described in the litersture (Betes, in press, Brown, et al., 1979; wehman,
et el., 1985; Wicox « Bellemy, 1982). Trase models share the main thrust
of integretion of the handicappad Individusl as an actively contributing
momber of the community. In the same tpirit, Bates (in press) prefaces
his service de'ivary model for *Project EARN® with the program philosophy
of 2ero exclusion, integretion, ar 1 normalization.

The Adult Iife model prescribes the ssquence of secondery school
preparation for employ.ment presented in Table 1. Step 1 is an ecological
or environmental inventory of potentiel employment possiDilities within the
partcular individuel's community. These Inventories reflect jobs that ere
presently availsble in the communily where the student will uitimately be
on aClive partlicipant.

Step 2 ic 3 job skill inventory that essesses job requisites and
delinsatas necessary job skills within e job Category. Belimore and Brown
(1978) deveioped g "Job Sw'il .nventory® to Lreak down identified jobs
down into Instructionally manageable components. Wikkox and Bellamy
(1982) proposed the davelopment of e “catalog® to delineate job related
aCtivities within domains (vocationel, indepsndent living., and leisure) and
across environments (home, school, and community). Both methods are

gaared toward identifying the activities, requisite skilis, or survival skills

10
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necessiry for successful job placement. These skilis may Not be directly
reia’sd to & tpecific job, but may be work relatcd skiils (0.9., mongy,
transportation),

Step 3 13 a detzrmination of work performance objectives and tash
2ndlys:is which furtfer defines the structure of the curriculum from which
ingtructional choces can be made. Because these choxes are value juag-
ments (Wikox & Bellamy. 1982). they should be socially validated {Rusch,
1983, wenmun. et al.. 1985). That is, objectives selected from the cur-
riculum must reflect not only studant potential and interest, but aiso
employment goals thet are both supported by parents and available in the
Community. Thus, Step A, parent consultation, repreasents the aduitl |life
modci’'s commitment o strong parental end student involvement in selecting
1ob skilis to bs taught and in developing the student’s Individualized

Education Program.

Insert Table V here
Summary. This section introduced saveral curficulum modsis that have
been the traditional focus of educators as well as a relatively new mode!,
the adult-life modei, that suggests a new approsch is needed. This
approach Is directed toward current and fulure environments. A distin-
guishing feature of this model is the procers used to establish educational
outcomes. The survey-then-validate spprosch. which enjoins the parent's
and the student's expectations eppears unique. The nuxt section of this
paper identifies neaw instructional sirategies that warrant consideration by
sducators as they promote the students independence and adaptabiiity in

current and future settings.
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Instructional Stretegies

As community-referanced curricule increase in porulerity, more tran-
ng 15 now taking pisce in community-based settings (refer to Tabie t,
Step 5!. The primary rationale for providing instruclion in the community
s to minimize the differences betwaen training and piacement setlings.
thus e¢hminating some of the problems of generalizetion that mey himit
integretion 0opporiunities of persons with handicaps (Brown it al., 1979).
PMysicai integration 15 attained by teaching individuals with handiceps in
ssttings in which they wili live, work, end recreate. Instruction Is geared
toward achieving Integretion by active participation, enabling the handi-
capped individual to Maintain @ target placement within, for example, the
employment sstting (Step 6) through performance of clesrly specified end
traned job skilis (Step 7). When these job skilis are performed 0 en
scceplable level, effort Is made to withdrew Instruction in @ manner that
resuits in the tirget behaviors being controlled by naturel reinforcers
{Step 0},

A new instructional technology. 'hich is tied to the adult life model,
nas evoived to better address the trend toward integrating handicapped
individuals into the work communily. In addition to traditnal methods of
insiruction. which are cruclal in the acquisition phase of job skill training,
this new technology is awmed et the deveiopment of autonomy and adapts-
bility, refiecting the trensition end integration phases of the adult life
model (Gifford, Rusch, Martin, & White, 1388; Rusch, Cifford, ¢ Chadsey-
Rusch, 1983). Autonomy is based on the acquisition of maintenance skills,
or the ability to perform vocational skills with minimai supervision. Adapt-
ability is essoclated with genraralization, or the ablility to perform vocational

skills In nontrained employment sattings. Training may differentially

12
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amphasize sutonomy end sdeptability. if the target work. setting is known,
$:phasis should be placed upon the goatls of eutonomy, in instances where
wor~ placements are not known, adaptatility shouid be the focus of
nstruction, because this approdCch teaches students to 8dapt what they
have lesrned to new situstions. However, the overriding emphasis of
tréining for alt iNGividudls with handaps should be to maximize both

sutonomy and edaptability in the work situation.

Traditional Strategies of Instruction

Rusch (1983) znd Wehman (1981) Phave documented that handicap jed
individuals ere capable of acquiring competencies necessary for employ-
ment. A common set of Instructional methods have been developed. Sneli
(1982) des "ived these traditional mathods of systematic instruction in
relation to general education goals. Many of these same procedures (e.9.,
sk anelysis, levels of essistance, contingent and social reinforcement,
repeated practice) ere routinely sinployed in vocationasl training and are
described in the Literature (Betes & Pancsofar, 1981 Ball ny, Hrener, §
Inman, 1979, Renzaglia, Bates, & Mutchins, 1381; Rusch & Mithaug, 1980;
Wehman, 1981; Wikox & Baellamy, 1382). The traditional instructional
Mmethods used in vocstional training are genereily divided into two groups;
those which faciliiate acquisition of job skills, snd thoss which Increase
productivity (Brown & Peerce, 1970; Cuvo, Leaf. & Borakove, 1878, Gold,
1972, Martin, Pellotta-Cornick, Johnstone, & Goyos, 1980; Renzaglia,
Wehman, Schutz, & Keran, 1978; Spooner & Hendrickson, 1976).

Acquisition training usually begins with the development of e task
anslysis for aisessment and teaching (Cold ¢ Pomerantz, 1878; Renzagtia et
sl.. 1981). Arrangement of task materials, devices, or prosthesis for job

completion and setling verlables must be considered before the actuel
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treining of the task. Training s conducted by either backward or
forward Chaining or simuitansous INStruction across all steps n the task
(Bellamy et ei.. 1979, Renzagiis et ai.. 1381). Bellamy et 2. (1979)
recommended using ‘'ndividudl nstruction, forward chaining, and simul-
taner us INstruction N combination on eii steps to teach a task. Thnerwr
procedure invoives four components of training. (a) step training, (b)
tesching difficult steps, (c) chain treining end (d) setting training.

Step Training invoives teaching each step of the task enelysis that
the worker does not perform correctly 804 of the ume. If tne student hes
diffcuity mesting this criterion with stendard Instruction, then difficult
steps training is used for more intensive treining or job modification, once
aghin eimed at ettaining the 8O0% criterion. Thase first two steps involve
|ore intensive and consistent reinforcement and e’sistance than chein
treining.  Chain Training Invoives teaching larcar units of behavior
through the use o! interm.itent reinforca.ent and essistance. This train-
ing ulilizes standard tratning techNijues suzh as levels of essistance,
graduated guidance, and prompling (Bates & Panceofar, 1981; Bellamy ot
al., 1979, Raniagila et al., 1981; Rusch § Mithaug, 1980; Snell, 1982;
Wikcox & Ballamy, 1982).

The fourth stage of the Bellamy et al. (1979) treining model is
referred 10 es setling treining. At this level the student has eiready
arned the task in an instructional sitveiion and must now perform It
under the more natural contingencies of the work environment. Bates (in
press), Wehman et al. (1985), end wi.cox and Bellamy (i982® point to
the necessity of bringir appropriate behaviors for emp »s com=
munity living under the direct control of aatural conting. shman et

. (1985) cauticn tesching st ent depsndence on the tescher, whic.« is

14
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usually established during acquisition training  Traditionally, Steps S5, 7,
and 0 in Table 1 utihiza thesa stratagies (o gradually move the student

towarg ingependgence.

New Focus for Instruction  Autonomy and Adaptabiity

A new focus for instruction nas been presented in a recent series of
articles (Ciffora et al., 1988, Rusch at al., 1984, Rusch et al., 1985 ),
that dascribe the need to focus upon independanca and adaptability. By
using the tarms "autonrmy® and "adaplability®. instead of maintananca and
genaraiszation, this iiterstura now empowars the individusl with these
attributas rather than rocognizirg them as a ganeral outcome,

Tramning toward autonomy involvas the use of a) traditional instruc-
tionat strateglas, o) sslf-control strategies, and c) withdrawal design

strategies.  Traditional Instructional stratagias hava siready been ais-

cussed. They inciude training in communily~based sattings in ordar to
micumize Jiffarancas in skill reQuisitas and $etung. as wall as arrangament
of task materials and devicas 1o 8id in compietion of 3 task. Self-control
stratagies teach the indivicual to regulata his or her own beiavior,
Antecedant cua reguiation, such as using picture cuas, is one type of
salf-control strategy that has shown much promise (Martin, Rusch, James,
Decker, & iIntol, 1982; Robinson-Wison, 1977; Speliman, DaBriava, Jarbos,
Campbell, & Harris, 1978). Other common siratagies ara sslf-monitoring
and seif-instruction of behavier (Wahman, Schutz, Batas, Ranzagha, §
Karan, 1970; Zohn § Bornstain, 1980). Withdrawal dasigr.s consist of sys-
tematically withdrawing training componants, such as cues or rainforcament
and monitoring the independanca of the studant (Martin at al., 1982;
Vogelsberg & Rusch, :979), Assessing the withdrawal of taaching strat-

agias ralatas to Step 8 which rasults in leaving intact tha gains of the

ERIC 15
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teaching process, yeol withdrawing all axtransous variablas. Three
withdrawal designs inciude (8) the sequential-withdrawa! design, which
consists of withdrawing selected components of instructional packages in
consecutive phases of taaching, (b) the partial-withdrawal design, whxh
consists Of withOrawing part or all of the package for one or several
different Dehavi0rs, persons, OF setlings. and (c) the Dartial-sequential
withdrawal design, which consists of 3 combination of the two previous
withdrawal strategies (Gifford et al.. 19848; Rusch at al., 1988; Rusch §
Kazdin, 1981). The two most important featuras of the withdrawsl designs
are that (a) the target benavior is mdintained through asstssment while
the teacher withdraws instructional programs from the training situatiuns
and that (D) the stucdent learns to Maintain gppropriata behavior in the
target work setting using only naturally occurring contingencies.
Adaptibihty is usually associated with generai-cass programming
(Cifford et al., 1988). Horner, Sprague. and Wilcox (1982, .. §3) define
general-case programming as "those behaviors performed by the taacher or
trainer that increase the probability that skills Isarned ir one training
setting will be successfully performed with different target stimuli and/or
in duffarent settings from those used during training.® In othar words,
the 1sachar must telect appropriate examples reprasentativa of the instruc~
tional univarse (¢.g.. selective work $8tUNg) and frain those examples in
8 sequence that psomotss generalization.

Two kay concepls in this procass ara stimulus class and response

Caass. Stimulus class refars W any group of stimuli that shara 3 common
set of stmulus cheractaristics. To De 3 member. (he stimulus must have
all the relevant characteristict of the class. For exampile, members of the

stimulus Class. nails, would all posseass a common set of Atributes (i.e.,

El{fC‘ 16

Aruitoxt provided by Eic:




Employment o:‘Adquccnu
metal, fiat head. smootiy shaft, point). All stimuli that do not have those
attribates (e.9., screws) would be outside this class. A response class is
a set of behaviors that produce the same functional outcome. A general
case i3 learned when any instance from a stimulus Class promptls the stu-
dent o demonstrate the appropriate member nf a response ciiss For
example, presentation of a member of the stumulus class, nails, prompts
the student to select and appropristely use a3 hammar o pound a nail into
a piece of wood. Trained and untrained instances of a stimulus class
control trained and untrained members of a response class (Horner et al.,
1982, p. 67). Geraral case programming increases the probabihity of
ganeralized responding (Horner § Mclonaid. 1382, Ruiach et al., 1985;
Sprague § Horner, 1383).

Rusch st al., (1984) found a paucity of research focuting upon both
autonomy and adaptability. In order lo attain both transition and Inte-
gration of adolescz I8 with handicaps, teachers and researchers must
attend to the need for students !0 perform job skills In natiral settings
with minimal supsrvision and ‘o perform tasks across environmental con-
texts that are different from trose in which: instruction took place.
Integration cannot take place If the orusence of the teacher is required to
ensure appropriate dehavior, or If the target individual Is restricted to
cariain »ettings or conditions because of situation-specific instructional
outcomes.

Summary. The literature on wutonomy and adaptabil'ty provides
new directions for Instruction by assigning cerlin Instructional attrib-
utes (i.e., autonomy and adaptatliity) to the individual rather than to
the instructional process. Nevertheless, only Wacker and Berg (198))

addressed Doth conceots of sutonomy and 80spbility In one study.

El{fC‘ 17

Aruitoxt provided by Eic:




Employment of Adolescents
17

There is an obvious need for more resasrch and development in this ares.
For integraton to go beyond physical placer =nt ~ward independence, and
for transition 10 aduit life to De redl1zed. the md.vidudl must be more
aulonomous and adaplable. Acceplance Dy the community will be judged
by demonstration of Competence tNat more Closeiy spproximates the expects-

tions of how an aclive participant of that community functions,

Genersl Summary

This review concentrated on Current trends in empioy ment education
of edolescentt with nandicaps. The main focus was redlizing the godis of
wransition and integration into adult tife. The current trind of ths com-
munity-referenced curricuium and comm.nity-based instruction attains
physical integration. but does not assure 3 level of independence (suton-
omy) or porformance (adaptabiliy) that may snhance long-term Placemant in
natura) settings. Transition becomes more atindbie using aduit-iife
curriculum models 10 minimize the differences between training environ-
ments anc expected empioyment environments for performance of learned
skulis. Both transition and integration are evaiuated i reference W the
concept of normalization. Normalizailon ic based on the premise that
people must learn Skills that snhance COmmuUNity acCeplance (Nirje, 1969;

woifansberger, 1971). The key to acceptance will be the performance of

the learnsd skills in the cammunity .

The aduit life model discussed addresses trunsition to adint iife and
suggests some methods of attining this godi. However, there is a dearth
of instruction that focuses on integration. Acquisition etrategies are of

limited value. Maint e el @ atization must be considered in the

same systematc fashion as acquisition training. At this time, mlintenance
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and generdiization outcomes have received hitie atlention in the employment
merawre (Horner et ai.. 1982, Rusch. Marlin. & White, in press ).

One could conclude from this review than many modeis of preparation
of adolescents with handiaps for empioyment ciaim to faciiitate for trans:-
tior 4nd integration. With the exception of Step 8. Tabie V s such a
modei. The first four steps describe 2 community-referenced, aduit-life
Curricuium modei. Step S maximizes transfer and generalization of training
{i.e.. ones adaptability). Step § pians for transition by placing the
student in the job he/she would have after graduation, ant Step 7 adjusts
the training to the new job satiing. At this point, uniess generai case
programming is overisysd on Stsps 5 end 7, adaptability Is |imited. Like-
wise. uniess training for sutonomy is developed In Step & and finalized In
Step 8 the individual's integration and transition into aduit life my remain
at the physical level. Steps 6, 7, and 8 emphasize transilion as a concept
that must be programmed at the secondary level.

Imptementation of the aduit-life mode! and future research activities
focusing upon auonomy and adaplabllitly should improve the transition
process. Autonomy and adaptabiisty eppedr to be key factors ensuring

adotescants a meaningful place i1 integrated empioyment settings. Indeed.

instruction should fecilitate one's depandence and f(reed: from super-

vision for 8l individuals with handicaps.

Footnotes

Y. Tris paper wes sus ported in part by the Office of Special Education
and Renhabiiitative Services, United States Department of Education!
pursuent to grant numbers OEG-0082-00415 and OEC-0084-30081.
Huwever, the opinions expressed heren do nct necessarily reflect
the position or poixy of the Off.ce of Special Education and Rens-
Dilitative Services United States Department of Educatior, nor of
the University of ilinois, »-d no official endorsement should be
inferreg. Copies can be obteined from either author, Office of
Career Development for Special Populations. 343 Education Building,
College of Education, 1310 South Sixth Street, Ghampaigr, Hhnais,
61820,

2. Specisl thanks are extended (o Lizanne DeStefano for her critical
reacing of an eariler dreft.
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Table 1

Steps for Secondary Preparation for Empioyment

1. identify Available Jobs in the Community
2. Assess Job Requisites (Entry Levei Skiils)
3. Establish work Performance Objectives

4 Assess Student Performance and Develop Individuslized Education
Program.

5. Tesch Students to Perform Entry Level Skilis In Community-Based
Employment Training Programs

6. Place Students in Target Placement

1. ;uch Students to Perform New Skills and to Maintain Entry Levet
kills

8.  Systematicaliy withdraw Post-Placement Instruction Program
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